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Master's Degree Redesign Project

Mission: The mission of the educational leadership/administration program is
to develop and enhance dynamic, high-performing leadership for the renewal
and improvement of schools and school systems. Our program is designed to
help those in leadership roles to provide effective leadership for teaching and

learning. Our program philosophy is informed by democratic values, including
respect for individual rights and responsibilities, participatory and public
decision making, pluralism, accountability and organizational integrity.
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Introduction

Today's educational environment is characterized by accelerating change, complexity,

confusion, and conflict (Maurice, 1997). The era of the charismatic leader who could solve all of

the existing problems in education has dissipated. The previous era was dedicated to control,

consistency, and predictability of the educational process whereas current authors are calling for

partnerships, empowerment, stewardship, teamwork, and service to address the needs of a diverse

population in a global marketplace exploding with knowledge (Block, 1993).. Leadership is

required at all levels of the educational community to build an educational system designed to

serve diverse purposes. Every educator must be prepared to assume responsibilities for leading

and contributing to the design of a more complex model of educational opportunities to reach

wider ranges of a diverse population (Maurice, 1997).

Moving into the new millennium requires change in the way leaders are prepared to

assume the complex role of leading and managing schools. The changing role of the school

leader has been well-documented in the literature (Murphy, 1990). As a result, the pre-service

preparation of school leaders must change to accommodate the needs of school districts that

employ educational leadership graduates. Given these changes and the critical role of leadership

to educational reform, the development of effective school leaders requires a renewed effort. The

hue and cry from business leaders, the concerns expressed by the public, the increased complexity

of school leadership positions, and the changing role of leadership spurred the faculty at Florida

State University to reconsider its programs to develop educational leaders.

Escape from the Service Delivery Model in Educational Leadership Preparation 2
UCEA Convention '99

4 BEST COPY AVAILABLE



The program in Educational Leadership/Administration at Florida State University

moved to a competency-based approach in the development of future leaders through the offering

of continual learning opportunities to graduates and practitioners in educational leadership.

The program at Florida State University, along with other educational leadership programs in

Florida, such as the Human Resources Management Development Guidelines, follows a

prescribed set of courses that meet Florida State Board of Education Rules and Regulations for

certification at Level I in the area of Educational Leadership. Level I certification in Florida

prepares a graduate to seek employment in entry-level administrative positions at the district and

school levels. Preparation for Level II certification begins after graduating from the university

program and after having been employed as an administrator with a school district.

From an analysis of the literature in educational leadership, it is evident that the role of

school leader is complex and requires extensive education and development experiences to

achieve effectiveness. Therefore, the faculty at Florida State University views the acquisition of

the leadership competency domains as a continuum that begins informally as an individual

acquires experiences in working with people and formally begins with admission into a master's

degree program in educational leadership or enrollment in the modified program leading to an

Educational Leadership degree or Level I certification in the state of Florida. A graduate with

Level I certification is eligible in Florida's public schools to apply for administrative positions as

assistant principal and district-level administrative positions. The completion of the master's

degree or modified program is further extended by the Human Resource Management

Development ( HRMD Guidelines, 1994) programs offered in each of the 67 school districts in

Florida to obtain School Principal or Level II certification. The Level II, School Principal,

certification is granted only after an extensive on-the-job training program in which the candidate

exhibits the ability to perform duties of the principalship and the 19 competencies determined by

the state of Florida as essential to success in the position. Only candidates possessing Level II,

School Principal, certification are eligible to hold school principal positions in the state.
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In 1986, the state of Florida initiated The Human Resources Management Development

Guidelines for Florida's Schools (1994). The Guidelines emphasized the acquisition of

knowledge for Level I certification in Educational Leadership and the acquisition of skills for the

Level 11 certification for School Principal. The state has developed a partnership between

universities and colleges and school districts in the preparation of school leaders in Florida's

schools (Cox, 1998). A major requirement for Level I certification includes acquiring a

knowledge base in eight core areas in educational leadership at the graduate level. Level II

certification, required for qualifying for school principal positions, is designed and implemented

by each of the sixty-seven school districts in Florida. The requirements for the Level II

certification include the documentation of (1) the 19 principal competencies and (2)

comprehensive duties of the principalship HRMD Guidelines (1999). The referenced guidelines

depict the relationship between knowledge and skills at the graduate and district levels as follows:

Master's Degree in Educational Leadership

District Level [HRMD ]Principal Certification Program

To enhance the continuum of learning, Florida State University offers an academy for

practicing administrators and graduates in educational leadership. In addition to the master's

degree in educational leadership, the university currently offers an Educational Specialist degree

program, a Doctor of Philosophy of education, and a Doctor of Education in educational
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leadership. It is the expressed view of the faculty that the knowledge, skills, and attitudes

required for leadership in today's schools formally begins upon entry into a master's degree

program and extends through the programs of study, district level training, on-the-job

experiences, and advanced degree programs.

Given the explosion of knowledge, the changes in society, and the complex problems

facing schools, many demands are placed on the knowledge, skills, attitudes, and abilities of

school leaders. The program of Educational Leadership at Florida State University offers a

competency-based approach to develop educational leaders for the future. The competency-based

approach involved six major facets:

I. A shift from independent courses required for certification to a coordinated program

of studies with identified knowledge, skills, attitudes and abilities required of leaders for schools

in the new millennium.

2. The alignment of curriculum to insure coverage of the essential skills, knowledge,

attitudes, and abilities throughout the degree programs offered in the department.

3. An assessment of knowledge and skills using a competency-based assessment

questionnaire at the entry level, with periodic assessments throughout the program, and

concluding with a performance-based assessment of knowledge and skills through simulation

demonstrations at the conclusion of the program.

4. The design of a leadership development plan, in collaboration with a major professor,

based on the initial assessment of knowledge, skills and the individual student's background in

educational leadership.

5. The implementation of a portfolio in hard copy, and eventually electronically which

will be defended at the end of the program, that documents one's personal best, knowledge, and

competency in key domains.

6. An opportunity for continual learning experiences in a Leadership Academy after

completing the master's degree or modified program in educational leadership.
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As a result of these facets, the faculty in the department of educational leadership/administration

has developed the following components for the redesign of the master's degree program in

educational leadership/administration.

A conceptual framework and model

An aligned curriculum

A performance portfolio that includes a competency-based assessment and a

leadership development plan

Each component is explained in detail in the pages that follow.

A Conceptual Framework

As an initial step toward program revision, the faculty undertook an analysis of the

knowledge and skills required to be an effective leader in today's schools. As a result, a

framework was developed that serves the following purposes:

o a basis for graduate students to analyze their own knowledge and skills,

o a guide for consulting between the professor and the student in individualizing each student's

program of study,

o a framework upon which to align courses, redesign courses or add courses, and

o a tool for accountability for students and faculty.

To initiate the conceptual framework, a review of the literature was conducted. In

addition to current writings and empirical studies, special attention was paid to the work

involving professional organizations of practitioners such as the National Policy Board on

Educational Administration and the National Association of Secondary School Principals. In
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addition, the work done in the states of Florida, Kentucky, and Minnesota were used along with

the National Council Association for Teacher Education. Members of the faculty reviewed the

compiled domains and key behaviors and added other indicators of knowledge, skills and

competencies needed for effective leadership. As a result, eight domains were identified and

defined with a total of 184 behavioral indicators. The domains and indicators were cross-

referenced to the competencies of the Florida Educational Leadership Examination and the

Florida Principal Competencies. The eight domains and their definitions follow:

Transformational Leadership: the ability to enhance student achievement by guiding the

faculty through the development of a vision and the restructuring of the school to meet the

vision of the school.

o Site-Based Decision Making: the ability to involve the school community in decisions

affecting the students, staff, parents and community.

o Curriculum, Instruction and Student Assessment: the ability to lead the planning, the

implementation of instruction, and the assessment that results in opportunities for all students

to learn.

o Human Resource Management: the ability to select, develop, motivate, and evaluate

personnel for the benefit of student performance.

o Technology: the knowledge and ability to integrate electronic information devices for the

efficiency of school operations and for the effectiveness of instruction.

o Parent and Community Involvement: the ability to involve parents and the community in

a meaningful way in the education of students.

o Student Development Services: the knowledge and ability to understand and provide for

the needs of each student.

o Political and Regulatory Environment: the ability to understand and influence the range of

forces that impact the operation of the public education system.
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Each domain has been further defined by key behaviors requiring knowledge, personal

development, and the acquisition of skills such as visioning, planning, facilitating,

communicating, implementing, delegating, monitoring, problem solving, and evaluating.

The model on the next page depicts the continuum of learning opportunities provided by

the Department of Educational Leadership/Administration. The faculty identified eight key

domains of knowledge and nine basic skills required for leadership in today's schools. It is

acknowledged that students enter the master's degree or modified program in educational

leadership with varying levels of knowledge and skill. It is the purpose of the educational

leadership program to determine some indication of each student's competency in order to

individualize and to maximize the learning opportunities within a program of studies. The

program of studies is standardized via the rules and regulations of the State Board of Education in

Florida (S BER 6A 4). However, the knowledge and skills gained in each course is a function of

the motivation of each individual student and the instructor for each course.

Using the model of the FSU conceptual framework, the faculty has placed an emphasis on

the acquisition of knowledge at the master's and modified program of studies levels. However,

the faculty is encouraging the enhancement and development of specified skills at these levels. As

a student progresses in degree programs and learning experiences through the university, this

relationship fluctuates. For the Specialist's Degree and the Academy in educational leadership,

the emphasis is balanced between knowledge and skills. If a student progresses to the doctoral

degree program, the emphasis is placed on knowledge with skill development in research and

professional writing. It is the desire of the faculty to offer multiple and varied opportunities for

assessment of knowledge and skills as a student progresses through a degree program.
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A description that depicts the relationship between the leadership domains and the various degree

programs follows:

Key Concept: The program is established on the knowledge and skill base of what students

should know and be able to do as a result of completing a program of study for a graduate degree

in educational leadership.

Domains of Knowledge: The faculty has researched and determined eight domains of

knowledge that are important to success as a leader in schools in the twenty-first century. The

eight domains are indicated in blue on the model and are: Transformational Leadership,

Curriculum, Instruction & Student Assessment, Site-Based Management, Human Resources,

Student Services, Technology, Parent & Community Relations and the Political and Regulatory

Environment.

Skill Development: Within and across the knowledge domains, the faculty endorses

certain skills as key to leadership effectiveness in schools. and school systems. the skills are

noted in yellow on the model and are: Visioning, Planning, Facilitating, Communicating, Team

Building. Problem Solving, Implementing, Monitoring, Delegating, and Evaluating.

Key Concept: Students enter the program with varying levels of knowledge and skill based on

each individual student's background, previous education and related leadership experiences.

It is incumbent upon the faculty to assist the student in determining entry-level

knowledge and to develop a leadership development plan that encompasses a program of study at

the appropriate degree level. A self-assessment along with other assessment tools are used to

assist the student in formulating a dynamic leadership development plan upon entrance into the

program. Students are offered multiple opportunities to update the assessment as they progress

through the program.
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Key Concept: The complexity of today's school and school systems require continued learning

opportunities for school leaders.

Florida State University offers advanced degrees as well as a leadership academy to

expand the knowledge and skill base for leading an effective school. The continuum includes an

undergraduate course for teachers as an entry level course for graduating seniors in the College of

Education, and concludes with doctorate degrees in Educational Leadership.

Key Concept: The emphasis on knowledge and skill varies according to the degree program

sought by the student.

In the master's degree, an emphasis is placed on acquiring a knowledge base to be

successful as an entry level administrator in a school or school system. Students are expected to

acquire a basic level of skill through structured learning activities and through experiential

learning opportunities in graduate classes. As the student progresses to the leadership academy

and to the specialist degree, the knowledge domains remain the core with additional attention to

the development of skills needed in practice. At the doctoral level, the student returns to an

emphasis on knowledge while developing key skills in the production of a dissertation.

Key Concept: The exit from a program is performance-based.

Each program of study culminates with a performance-based or demonstration of

competency. For the master's degree the student has the option of writing a thesis or constructing

a portfolio. In the leadership academy and at the specialist's degree level, students will

demonstrate competency through an action research project that is oriented to student

achievement. For the specialist's degree, students may develop a thesis in lieu of the portfolio.

For the doctoral degree, students demonstrate competency through the development and defense

of a dissertation.
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AN ALIGNMENT OF CURRICULUM

A shift from a focus on individual courses in educational leadership to a focus on

kno.wleclge, skills, attitudes and abilities needed for success as a leader requires an alignment of

curriculum offerings in the department. The faculty began in the spring of 1998 with an initial

review of the domains and indicators for coverage in each of the course offerings. A matrix was

developed that reflected a primary emphasis in a course for the indicator and a secondary

emphasis in the course. From this initial review, the faculty took an in-depth look at courses and

selected 1 0 to 15 indicators for emphasis in each course at the master's degree. The redesign of

the master's degree program in educational leadership led to a recommended sequence of certain

courses. A flowchart follows that outlines the recommended sequence of courses.

The curriculum for the master's degree is determined in large measure by state

legislation. The choice of what one learns in a course or a series of mandated courses is up to

each student. The faculty agreed that it was important for each student to plan a program of

studies around individual needs, backgrounds and experiences. Therefore, the initial course

recommended for all new students is Introduction to Educational Leadership. In this course, the

student begins to identify talents, skills, knowledge and interests in becoming a school leader.

Using the competency-based assessment, along with other assessment experiences, provides a

rich data base for program planning between the student and the major professor. The courses in

the program of studies recommended for inclusion toward the end of a student's program are

Curriculum Innovations, Decision-Oriented Research, and Applications of Leadership Theory.

These courses draw upon the knowledge and skills gained in each of the core courses such as law,

technology, personnel, finance, leadership, community relations and curriculum.

Master's Degree in Educational Leadership
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Flowchart

EDA 5062
Introduction to Educational Leadership

Self-Assessment
Multiple Assessments

Leadership Development Plan

Core courses
EDA 5109

Educational Management Development
CGS 5310

Information Management Technology in Education
EDA 5222

Personnel Administration in Education
E1)A 5232

Legal Aspects of Public School Administration

EDA 5192
Educational Leadership

EDA 5242
School Finance

EVT 5664
Community Relations

EDG 5250
Curriculum Planning & Organization

Application Courses
EDA 5423L EDA 5931

Decision-Oriented Designing, Implementing
Educational Research and Evaluating

Curriculum

EDA 5218
Application of

Leadership
Theory
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At the culmination of the graduate program in educational leadership, each student has

two options to demonstrate proficiency in the knowledge, skills, attitudes and abilities identified

as needed for success in an entry level leadership position in a school district. Option one

includes the traditional thesis and is guided by the major professor and the university's guidelines

on the writing of thesis and dissertations. Option two is the submission of an electronic portfolio.

A PERFORMANCE PORTFOLIO
The electronic portfolio is developed over the entire program of studies. The portfolio

contains six major sections: Personal Page, Leadership Development Plan, Visions of Excellence,

Evidence of Competency and Connections, Simulation of Performance and Other Items. The

student begins the portfolio development in the initial course, Introduction to Educational

Leadership, FDA 5062. In this course, the personal page is developed along with an initial

Leadership Development Plan. Both of these sections of the portfolio can be expanded and

modified as the student progresses through the program. The Visions of Excellence are

developed in a variety of courses. A student's personal vision portion is initiated in Educational

Management and Development, EDA 5109. The key beliefs about students and learning are

fostered in Curriculum Principles. The descriptor of effective teachers is addressed in Personnel

Administration. The image of an effective school is developed in a second curriculum course. The

evidence of competency includes products submitted for completion of any course in the program

of study and especially from the applications courses, EDA 5218, Application of Leadership

Theories; EDA 5931, Design, Implementation and Evaluation of Curriculum; and EDA

5423, Decision Oriented Educational Research. The student submits an abstract of the

document and synthesizes the connections between courses in Section IV, Evidence of

Competency and Connections. The Simulation of Performance is practiced in Decision-Oriented

Educational Research. The sixth section includes other items the student wishes to include such

as a journal or other experiences gained during the program of studies. Each section is

outlined in more detail as follows.

Escape from the Service Delivery Model in Educational Leadership Preparation
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Master's Degree Portfolio Contents ©

I. Personal Page

A. Vita
B. Resume
.11. Leadership DevelopmeniPlan and ReflectiOn

The student compiles a synthesis of the self-assessment at the beginning of the program.
As a result of the initial self-assessment, the student develops a Leadership Development Plan to
include a program of study with specific goals and objectives. The synthesis at the end of the
master's degree program includes a reflection of the ways in which the student has learned and
developed as a leader and the extent to which the leadership development plan was accomplished.

41.1. Visions 4 Excellency
The student develops a statement that expresses a vision of education to include each of

the following:
A. Comprehensive personal vision that includes personal values of working with and being

perceived by others.
B. Key beliefs about the development of students, how the students learn, and the role of the
leader in promoting student learning and monitoring student progress.
C. A description of effective teachers with key beliefs about how to employ, develop, support
and retain such teachers.
D. An image of what a school should be in terms of a community, the climate, the curriculum,
types of student assessment, the physical environment, and the communication within the school.
IV. Evidence of Competency and Connections

The student selects artifacts to demonstrate his/her personal best from the courses taken
during the program of study. The student may include documentation of the ability to make an
oral presentation, lead a small group, manage conflict, construct a school budget, access
technology, and utilize knowledge in personnel and law. Evidence may include abstracts [not to
exceed one page] of written products developed in courses. The student should explain
significant connections between and among courses taken in the program of studies.

...V. Simulation of Performance
The student analyzes data given regarding a school at the level of specialization. The

student develops the following strategic plan:
A. Identify the strengths and weaknesses of the school.
13. Develop a plan of action to make improvements and include an evaluation component.
C. Support the plan with research.
D. Identify needed resources, both personnel and material.
E. Describe the steps of making change in the school.
F. Identify pitfalls and strategies to overcome.
VI. Other [Students may submit other information to complement theitems listed.]_

Escape loon the Service Delivery Model in Educational Leadership Preparation
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Competency-Based Assessment

This section contains the competency-based assessment containing the knowledge, skills,

attitudes and abilities that have been identified as important for success as a leader. These

indicators were developed from a review of the literature in the spring of 1998, a review of the

National Policy Board's domains and competencies for leaders, the competencies in the Florida

Educational Leadership Examination, and the Florida Principal Competencies as revised in 1994.

The indicators are grouped into eight domains and contain a total of 184 indicators.

The competency-based assessment is available on hard copy and electronically. It is

designed to be given in its entirety in EDA 5062: Introduction to Educational Leadership as one

tool to develop an initial leadership development plan. The competency-based assessment may

be given by individual faculty members using section(s) that may be appropriate for a course.

The sections may be administered in hard copy or electronically and used by the student to (1)

identify strengths and weaknesses, (2) set an objective or objectives for focus in the course, and

(3) gain an awareness of knowledge and skills needed for success as a leader.

History of Competency-Based Assessment

In the fall of 1998, several faculty members agreed to pilot the competency-based

assessment. The purposes of the pilots were to determine if the (1) instructions are clear, (2) the

indicators are understood by students, and (3) if there was a spread on the scale. For purposes of

the pilots. at least three different scales were used with the same indicators. The results of the

pilots are:

o A total of 60 students have taken the hard copy of the assessment instrument.

o Each student reported that the instructions were clear.

o Each of the scales produced a spread.

o It is evident that students enroll in courses with some degree of knowledge and experience in
some of the indicators.

o Students in one class were able to identify their strengths and weaknesses from the instrument
and write a learning goal for a particular course.
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The competency-based assessment has been entered on the website for the electronic

portfolio. Students in two courses, EDG 5250 and EDA 5062, have been given the opportunity

to access the website and take the assessment. After completing the assessment, students were

able to receive a hard copy of the results for planning purposes and a profile of the mean score for

each domain compared to the mean score for all who have taken the assessment. Plans are to

provide a multi-dimensional profile that will give an individual profile, a composite profile of all

students in a particular course, and a composite profile of how current leaders in the field

responded to the assessment.

One last, but not least, benefit to the electronic use of the competency-based assessment

is program accountability. A composite of all students who have taken the competency-based

assessment at a certain time period can be compared to a composite of the same group of students

who take the assessment at the end of their program of studies. These data combined with the

results of the Florida Educational Leadership Examination will provide a basis for program

review and evaluation in the future. A copy of the competency-based assessment is located in the

appendix.

Leadership Development Plan

In the early 1990s, Florida State University's Department of Educational Leadership

entered into a collaborative relationship with the National Association of Secondary School

Principals. The collaborative effort was funded through a Danforth Foundation grant designed to

initiate reform by integrating theory and practice into university preparation programs for school
0

leaders. One of the changes the Department of Educational Leadership adopted from this

relationship was the inclusion of a Leadership Development Plan from the National Association

of Secondary School Principals' module on Mentoring and Coaching.

The purpose of the Leadership Development Plan is to guide thinking about career and a

program of studies to achieve career goals. Research has found that people with a clear vision
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and goals are more likely to achieve results than those without a vision or goals. The Leadership

Development Plan is designed to stimulate students' thinking about career goals. The Leadership

Development Plan is designed as a starting point in thinking about the future and in particular,

about a career in educational leadership. It is a developmental document and should change as

one progresses through coursework and experiences.

Adults are influenced in their development by (1) their motivation to change, and (2)

their stage of career development. Motivation to change is based on an analysis of where one is

juxtaposed against where one wants to be. Some people are constantly searching for new ideas,

new ways of doing things, and career moves while others may be satisfied with the way things are

in their career. Most people fall somewhere on a continuum of satisfaction/dissatisfaction with a

career. Stages of career development are not age related but are relative to other goals and

priorities in life. It is important to determine individual preferences and priorities in the various

aspects of life in considering a career change.

Autonomy or the freedom to guide one's own learning and time to learn complex tasks

are two of the conditions identified for professional growth (Wildman & Niles, 1987). Therefore,

the responsibility for career development resides with each individual. The Department of

Educational Leadership provides learning opportunities but it is up to each person to seek specific

learning and to decide what is of most importance. Each person comes into a program of study

with unique knowledge, skills, attitudes and abilities based upon their experiences in life and

education. The Leadership Development Plan is designed to help individuals uncover the level of

knowledge, skills, attitudes, and abilities in order to profit from a program of study in educational

leadership. The goal of the plan is to develop specific goals and objectives to guide learning over

the course of the next few years. The Leadership Development Plan encompasses five sections:

( I ) Background Information, (2) Priorities and Preferences, (3) Reflection on Assessments, (4)

Career Analysis and Goals, and (5) An Action Plan. A description of each component follows.
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Leadership Development Plan Components 0

Part I: Background Information
A. Professional Background

[Insert a vita that describes educational and work history.]
B. Personal Interests

I. Identify leisure activities, length of interest, and time spent in each
activity.

2. Identify affiliation with groups. Specify the group, the purpose
and your involvement.

3. Indicate personal recognition received, the date(s), the
type of recognition and the purpose.

4. Share personal commitments and responsibilities.

Part II: Priorities and Preferences
A. Describe a preferred living environment (location, population density, climate, etc.).

Make a statement relative to willingness to relocate for career advancement.
B. State the personal responsibilities and interests to maintain as a professional (family,

hobbies, civic or community affiliations, etc.).
C. Describe preferred working environment.
I). Share primary areas of professional interest and concern (curriculum and

instruction, staff development, school and community relations, law,
disadvantaged youth, etc.)

E. Describe enjoyable type of work-related activities in current job.
F. Describe frustrating work-related activities in current job.
H. State. how these activities relate to becoming an educational leader.

Part 1.11: Reflection on Assessments
A. Describe learnings from each of the style instruments.

Gregoric Guide to Style
2. Myers-Briggs Type Indicator

B. Identify knowledge, skills and abilities demonstrated in the assessment activities:
I. Leaderless Group Exercise
2. In-basket Exercise
3. Competency-Based Assessment

C. Analyze all of these activities and knowledge of yourself to identify your strengths in
leadership.

D. Analyze all of these activities and knowledge of yourself to identify areas for
development.

Part IV. Career Analysis and Goals
Review and reflect.on the information recorded in sections I, II and III. Use this
information and other knowledge to complete this section.
A. Develop a chronology of jobs held. Indicate the reasons for making a career move.
B. Describe the things you do well in the jobs held.
C. Identify the things you disliked or felt uncomfortable with in the jobs held.
D. How have your ambitions and goals changed over the years?
E. What do you think will happen in the next ten years in your career?
F. What is your professional goal for the next three to five years?
G. What areas of knowledge will be required for success?
H. What skills and abilities are needed for success?

Escape from the Service Delivery Model in Educational Leadership Preparation
UCEA Convention '99
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1. What additional experiences are needed for success?

Part V: An Action Plan
Develop an action plan to reach identified goal(s) for the next three to five years. Specify

objectives to obtain the needed knowledge, skills, abilities, experiences and attitudes identified
for success in section IV. A format is provided below to guide your work. Incorporate a program
of study into the contract since it is a tool to acquire knowledge and skills. Draft an objective for
each course and identify other ways of learning such as tapping the experience of others in the
field, doing professional reading, participating in staff development activities, serving on
committees and task forces at work and in the community, and by affiliating with professional
organizations. Remember that the action plan is an initial step and can be modified and updated
as one progresses through the program of studies.

An Action Plan
Career Goal:

Course Title & Learning Resources Evidence of Criteria &
Learning Objectives & Strategies Accomplishment Means of

Validating

BESTCOPYAVAILABLE
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l p
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U
nd
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st

an
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at
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rp
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m
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ns

at
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n 
an

d 
re

w
ar

d 
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at
tr
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t a

nd
 r
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ie
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ee
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C
ri
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hi
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in
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pl
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en
t e

ff
ec

tiv
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g 
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ra
te
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C
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m
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en
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V
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si
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)

Im
pl

em
en

t e
ff

ec
tiv

e 
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ie
w
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g 
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d
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se
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m
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t t
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hn
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ue
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C

ri
tic

al
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hi
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lit
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va
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e 
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su

m
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 c
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du
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in
te

rv
ie

w
. R

ef
le

ct
 o

n 
sk

ill
s.

(4
)

D
em

on
st

ra
te

 e
ff

ec
tiv

e 
re

fe
re

nc
e 

ch
ec

ki
ng

.
D

em
on

st
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te
 k

no
w

le
dg

e 
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 th
e
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tio
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an
d 
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er

ia
ls

 f
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 a
 p
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so

nn
el

 f
ile
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te

rp
er

so
na

l S
en

si
tiv

ity

(5
)

O
ri

en
t n

ew
 p

er
so

nn
el

 to
 p

ol
ic

ie
s,

pr
oc

ed
ur

es
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al
ue

s,
 m
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si

on
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nd
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n 
of

sc
ho

ol
.

D
em

on
st

ra
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 k
no

w
le

dg
e 
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ou

t a
ct

iv
iti

es
th

at
 m

ak
e 

th
e 

in
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ct
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n 
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es

s 
m

or
e

m
ea

ni
ng

fu
l t

o 
th

e 
ne

w
 te

ac
he

r.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n
E

va
lu

at
e 

a 
hu

m
an

 r
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ou
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e 
po

lic
y 
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ai

ns
t

fi
ve

 c
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te
ri

a.

(6
)

R
ec

ei
ve

 a
nd

 g
iv

e 
be

ha
vi

or
al

 f
ee

db
ac

k.
D

ev
el

op
m

en
ta

l O
ri

en
ta

tio
n

(7
)

C
on

fr
on

t i
ne

ff
ec

tiv
e 

pe
rf

or
m

an
ce

.
U

nd
er

st
an

d 
th

e 
pr

oc
ed

ur
es

 f
or

te
rm

in
at

io
n 

of
 s

ch
oo

l e
m

pl
oy

ee
s.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on
A

ch
ie

ve
m

en
t O

ri
en

ta
tio

n
Pl

an
 a

nd
 r

ol
e-

pl
ay

 c
on

fr
on

tin
g 

in
ef

fe
ct

iv
e

pe
rf

or
m

an
ce

. R
ef

le
ct

 o
n 

sk
ill

 d
ev

el
op

m
en

t.
(8

)
C

oa
ch

 p
er

so
nn

el
 f

or
 h

ig
he

r 
le

ve
ls

 o
f

pe
rf

or
m

an
ce

.
D

ev
el

op
m

en
ta

l O
ri

en
ta

tio
n

(9
)

Pr
ov

id
e 

fo
r 

an
d 

se
ek

 o
pp

or
tu

ni
tie

s 
fo

r
pr

of
es

si
on

al
 g

ro
w

th
 f

or
 a

ll.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 a
 s

ta
ff

de
ve

lo
pm

en
t p

ro
gr

am
.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n
E

va
lu

at
e 

a 
st

af
f 

de
ve

lo
pm

en
t a

ct
iv

ity
.

(1
0)

E
st

ab
lis

h 
an

d 
ut

ili
ze

 a
 s

ta
ff

 e
va

lu
at

io
n

pr
oc

es
s 

th
at

 r
ef

le
ct

s 
im

pl
em

en
ta

tio
n 

of
 c

ur
re

nt
in

st
ru

ct
io

na
l p

ra
ct

ic
es

.

A
ch

ie
ve

m
en

t O
ri

en
ta

tio
n

(1
1)

D
oc

um
en

t p
er

fo
rm

an
ce

 f
ol

lo
w

in
g 

di
st

ri
ct

an
d 

st
at

e 
pr

oc
ed

ur
es

 a
nd

 p
ol

ic
ie

s.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 a
pp

ra
is

al
pr

oc
ed

ur
es

 f
or

 s
ch

oo
l d

is
tr

ic
t p

er
so

nn
el

.
O

rg
an

iz
at

io
na

l A
bi

lit
y

A
pp

ra
is

e 
pe

rf
or

m
an

ce
, p

la
n 

a 
co

nf
er

en
ce

.

(1
2)

E
ns

ur
e 

th
at

 a
ll 

st
af

f 
ha

ve
 h

ad
 th

e
op

po
rt

un
ity

 to
 u

nd
er

st
an

d 
po

lic
ie

s 
an

d
pr

oc
ed

ur
es

.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n
O

bs
er

ve
 a

 c
ol

le
ct

iv
e 

ba
rg

ai
ni

ng
 s

es
si

on
 a

nd
ev

al
ua

te
 f

or
 ty

pe
 o

f 
ba

rg
ai

ni
ng

.

(1
3)

H
an

dl
e 

gr
ie

va
nc

es
 in

 a
 f

ai
r 

an
d

pr
of

es
si

on
al

 m
an

ne
r.

O
rg

an
iz

at
io

na
l S

en
si

tiv
ity

R
es

po
nd

 to
 a

 g
ri

ev
an

ce
.

(1
4)

U
nd

er
st

an
d 

an
d 

ac
kn

ow
le

dg
es

 e
m

pl
oy

ee
ri

gh
ts

 a
nd

 r
es

po
ns

ib
ili

tie
s.

U
nd

er
st

an
d 

th
e 

ob
je

ct
iv

e 
an

d
ad

m
in

is
tr

at
io

n 
of

 th
e 

co
lle

ct
iv

e
ba

rg
ai

ni
ng

 p
ro

ce
ss

.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n

(1
5)

U
nd

er
st

an
d 

an
d 

ap
pl

y 
m

ot
iv

at
io

n
th

eo
ri

es
.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 b

as
ic

th
eo

ri
es

 o
f 

hu
m

an
 m

ot
iv

at
io

n.
Fa

ci
lit

at
io

n
T

ac
tic

al
 A

da
pt

ab
ili

ty
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Sc
ho

ol
 F

in
an

ce
-1

In
di

ca
to

rs
Fl

or
id

a 
E

du
ca

tio
na

l L
ea

de
rs

hi
p

C
om

pe
te

nc
ie

s 
(F

E
L

E
)

Fl
or

id
a 

Pr
in

ci
pl

e 
C

om
pe

te
nc

ie
s

Fi
el

d 
E

xp
er

ie
nc

es

(1
) 

U
til

iz
e 

an
d 

sh
ar

e 
kn

ow
le

dg
e 

of
 s

ch
oo

l
fi

na
nc

e 
to

 s
up

po
rt

 in
st

ru
ct

io
na

l p
ro

gr
am

s
th

ro
ug

h 
co

un
ci

l a
ct

io
n.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
,

co
m

pr
eh

en
si

on
 a

bo
ut

, a
nd

 a
bi

lit
y 

to
ap

pl
y 

sc
ho

ol
 f

in
an

ce
 c

on
ce

pt
s.

C
ri

tic
al

 T
hi

nk
in

g

In
te

rv
ie

w
 s

ch
oo

l l
ea

de
rs

 a
bo

ut
 th

e
de

ve
lo

pm
en

t o
f 

ed
uc

at
io

na
l p

ol
ic

y.

D
es

cr
ib

e 
si

tu
at

io
ns

 th
at

 il
lu

st
ra

te
 p

ol
ic

y-
m

ak
in

g 
m

od
el

s.

C
al

cu
la

te
 ta

xe
s 

re
la

tiv
e 

to
 in

co
m

e 
gr

ow
th

.

D
ev

el
op

 a
 s

ch
oo

l o
r 

di
st

ri
ct

 b
ud

ge
t.

A
na

ly
ze

 th
e 

pr
im

ar
y 

st
at

e-
 le

ve
l t

ax
es

 th
at

su
pp

or
t s

ch
oo

ls
 in

 a
 s

el
ec

te
d 

st
at

e.

Id
en

tif
y 

th
e 

hi
st

or
y 

an
d 

tr
en

ds
 o

f 
on

e 
re

ve
nu

e
so

ur
ce

.

D
ev

el
op

 r
ec

om
m

en
da

tio
ns

 f
or

 s
ch

oo
l f

in
an

ce
po

lic
ie

s.

U
til

iz
e 

sp
re

ad
sh

ee
t s

ki
lls

 w
ith

 c
om

pu
te

r
si

m
ul

at
io

ns
.

(2
) 

So
un

dl
y 

m
an

ag
e 

an
d 

re
po

rt
 th

e 
fi

sc
al

op
er

at
io

ns
 o

f 
th

e 
sc

ho
ol

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
an

d
un

de
rs

ta
nd

in
g 

of
 p

ub
lic

 in
fo

rm
at

io
n

m
an

ag
em

en
t.

O
rg

an
iz

at
io

na
l A

bi
lit

y

(3
) 

Id
en

tif
y 

an
d 

an
al

yz
e 

th
e 

m
aj

or
 s

ou
rc

es
 o

f
fi

sc
al

 a
nd

 n
on

-f
is

ca
l r

es
ou

rc
es

 f
or

 s
ch

oo
ls

 a
nd

sc
ho

ol
 d

is
tr

ic
ts

.

C
ri

tic
al

 T
hi

nk
in

g

(4
) 

A
cq

ui
re

 a
nd

 m
an

ag
e 

fi
na

nc
ia

l a
nd

 m
at

er
ia

l
as

se
ts

 a
nd

 c
ap

ita
l g

oo
ds

 a
nd

 s
er

vi
ce

s,
 a

llo
ca

tin
g

re
so

ur
ce

s 
ac

co
rd

in
g 

to
 d

is
tr

ic
t o

r 
sc

ho
ol

pr
io

ri
tie

s.

C
ri

tic
al

 T
hi

nk
in

g
T

ac
tic

al
 A

da
pt

ab
ili

ty

(5
) 

D
ev

el
op

 a
n 

ef
fi

ci
en

t b
ud

ge
t p

la
nn

in
g

pr
oc

es
s 

th
at

 is
 d

ri
ve

n 
by

 d
is

tr
ic

t a
nd

 s
ch

oo
l

pr
io

ri
tie

s 
an

d 
in

vo
lv

es
 s

ta
ff

 a
nd

 c
om

m
un

ity
.

O
rg

an
iz

at
io

na
l A

bi
lit

y

(6
) 

Pe
rf

or
m

 b
ud

ge
t m

an
ag

em
en

t f
un

ct
io

ns
in

cl
ud

in
g 

fi
na

nc
ia

l p
la

nn
in

g,
 m

on
ito

ri
ng

, c
os

t
co

nt
ro

l, 
ex

pe
nd

itu
re

s 
ac

co
un

tin
g,

 a
nd

 c
as

h 
fl

ow
m

an
ag

em
en

t.

D
em

on
st

ra
te

 th
e 

ab
ili

ty
 to

 a
na

ly
ze

 th
e

pr
oc

es
se

s 
of

 p
la

nn
in

g,
 d

ev
el

op
in

g,
im

pl
em

en
tin

g,
 a

nd
 e

va
lu

at
in

g 
a 

bu
dg

et
.

O
rg

an
iz

at
io

na
l A

bi
lit

y
M

an
ag

em
en

t C
on

tr
ol

(7
) 

Pl
an

 th
e 

us
e 

of
 r

es
ou

rc
es

 to
 m

ax
im

iz
e 

on
es

ow
n 

w
or

k 
an

d 
th

e 
w

or
k 

of
 o

th
er

s.
D

el
eg

at
io

n

(8
) 

T
ie

 b
ud

ge
tin

g 
to

 s
ch

oo
l g

oa
ls

 a
nd

ob
je

ct
iv

es
.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on
C

ri
tic

al
 T

hi
nk

in
g

(9
) 

C
om

pl
y 

w
ith

 a
pp

lic
ab

le
 r

eg
ul

at
io

ns
go

ve
rn

in
g 

co
nt

ra
ct

in
g 

fo
r 

go
od

s 
an

d 
se

rv
ic

es
.

C
ri

tic
al

 T
hi

nk
in

g

(1
0)

 U
nd

er
st

an
d 

co
st

 a
cc

ou
nt

in
g,

 a
ud

iti
ng

, a
nd

re
po

rt
in

g 
at

 th
e 

sc
ho

ol
, d

is
tr

ic
t a

nd
 s

ta
te

 le
ve

ls
.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 th

e
pr

oc
es

se
s 

of
 f

in
an

ci
al

 a
cc

ou
nt

in
g,

au
di

tin
g,

 a
nd

 r
ep

or
tin

g.

C
ri

tic
al

 T
hi

nk
in

g

(1
1)

 U
nd

er
st

an
d 

th
e 

re
ve

nu
e 

so
ur

ce
s 

th
at

ge
ne

ra
te

 f
un

ds
 f

or
 p

ub
lic

 e
du

ca
tio

n.
C

ri
tic

al
 T

hi
nk

in
g

(1
2)

 U
nd

er
st

an
d 

th
e 

st
at

e 
fo

rm
ul

a 
on

 p
up

il
w

ei
gh

tin
g 

sy
st

em
 f

or
 a

llo
ca

tin
g 

re
ve

nu
es

 to
lo

ca
l d

is
tr

ic
ts

.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 F

lo
ri

da
's

fu
nd

in
g 

pl
an

 f
or

 p
ub

lic
 e

le
m

en
ta

ry
 a

nd
se

co
nd

ar
y 

sc
ho

ol
s.

C
ri

tic
al

 T
hi

nk
in

g

(1
3)

 A
cc

ou
nt

 f
or

 a
ll 

st
ud

en
t a

ct
iv

ity
 f

un
ds

.
O

rg
an

iz
at

io
na

l A
bi

lit
y

M
an

ag
em

en
t C
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tr

ol
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L
eg

al
 A

sp
ec

ts
 o

f 
Pu

bl
ic

 S
ch

oo
l A

dm
in

is
tr

at
io

n
In

di
ca

to
rs

Fl
or

id
a 

E
du

ca
tio

na
l L

ea
de

rs
hi

p
C

om
pe

te
nc

ie
s 

(F
E

L
E

)
Fl

or
id

a 
Pr

in
ci

pa
l C

om
pe

te
nc

ie
s

Fi
el

d 
R

el
at

ed
 E

xp
er

ie
nc

es

(1
) 

A
pp

ly
 k

no
w

le
dg

e 
of

 f
ed

er
al

 a
nd

 s
ta

te
co

ns
tit

ut
io

na
l; 

st
at

ut
or

y 
an

d 
re

gu
la

to
ry

pr
ov

is
io

ns
; a

nd
 ju

di
ci

al
 d

ec
is

io
ns

 g
ov

er
ni

ng
ed

uc
at

io
n.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 f

ed
er

al
co

ns
tit

ut
io

na
l p

ro
vi

si
on

s 
th

at
 a

pp
ly

 to
th

e 
pu

bl
ic

 e
du

ca
tio

na
l s

ys
te

m
.

C
ri

tic
al

 T
hi

nk
in

g

C
as

e 
st

ud
ie

s
tw

o 
to

 th
re

e 
pa

ge
 s

ce
na

ri
os

w
ith

 e
xt

en
de

d 
fa

ct
ua

l s
itu

at
io

ns
.

C
as

e 
pr

ob
le

m
s

sh
or

t, 
on

e 
pa

ra
gr

ap
h

hy
po

th
et

ic
al

 s
itu

at
io

ns
 b

as
ed

 o
n 

ac
tu

al
 c

as
e

co
nt

ro
ve

rs
ie

s.

(2
) 

A
pp

ly
 k

no
w

le
dg

e 
of

 c
om

m
on

 la
w

 a
nd

co
nt

ra
ct

ua
l r

eq
ui

re
m

en
ts

 a
nd

 p
ro

ce
du

re
s 

in
 a

n
ed

uc
at

io
na

l s
et

tin
g.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 to

rt
 a

nd
co

nt
ra

ct
 li

ab
ili

ty
 a

s 
re

la
te

d 
to

 th
e

op
er

at
io

n 
of

 F
lo

ri
da

 p
ub

lic
 s

ch
oo

ls
.

C
ri

tic
al

 T
hi

nk
in

g

(3
) 

U
nd

er
st

an
d 

fe
de

ra
l e

nt
itl

em
en

ts
 to

 s
pe

ci
al

ed
uc

at
io

n.
C

ri
tic

al
 T

hi
nk

in
g

(4
) 

A
pp

ly
 p

ri
nc

ip
le

s 
of

 n
on

di
sc

ri
m

in
at

io
n.

C
ri

tic
al

 T
hi

nk
in

g
(5

) 
A

pp
ly

 p
ri

nc
ip

le
s 

of
 r

is
k 

m
an

ag
em

en
t.

C
ri

tic
al

 T
hi

nk
in

g
(6

) 
Pr

ot
ec

t t
he

 p
ri

va
cy

 r
ig

ht
s 

of
 s

tu
de

nt
s.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n
A

ch
ie

ve
m

en
t O

ri
en

ta
tio

n
(7

) 
U

nd
er

st
an

d 
th

e 
go

ve
rn

an
ce

 s
tr

uc
tu

re
 o

f 
th

e
pu

bl
ic

 e
du

ca
tio

n 
sy

st
em

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 f
ed

er
al

st
at

ut
or

y 
an

d 
re

gu
la

to
ry

 p
ro

vi
si

on
s 

th
at

in
fl

ue
nc

e 
pu

bl
ic

 e
du

ca
tio

n.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 s

ta
te

co
ns

tit
ut

io
na

l, 
st

at
ut

or
y,

 a
nd

 r
eg

ul
at

or
y

pr
ov

is
io

ns
 g

ov
er

ni
ng

 th
e 

Fl
or

id
a 

pu
bl

ic
sc

ho
ol

 s
ys

te
m

.

O
rg

an
iz

at
io

na
l S

en
si

tiv
ity

C
ri

tic
al

 T
hi

nk
in

g
(8

) 
D

is
tin

gu
is

h 
th

e 
fo

rm
al

 p
ow

er
 a

nd
 a

ut
ho

ri
ty

of
 s

ta
te

 a
nd

 lo
ca

l e
du

ca
tio

n 
sy

st
em

.
C

ri
tic

al
 T

hi
nk

in
g

(9
) 

R
el

at
e 

di
st

ri
ct

 a
nd

 s
ch

oo
l l

ev
el

 p
ol

ic
ie

s 
to

st
at

e 
an

d 
fe

de
ra

l l
aw

s.
O

rg
an

iz
at

io
na

l S
en

si
tiv

ity

(1
0)

 U
se

 p
er

su
as

io
n 

an
d 

ne
go

tia
tio

n 
in

m
an

ag
in

g/
re

so
lv

in
g 

co
nf

lic
t.

Im
pa

ct
/P

er
su

as
iv

en
es

s

(1
1)

 P
ro

vi
de

 a
 s

af
e,

 s
ec

ur
e,

 in
cl

us
iv

e
en

vi
ro

nm
en

t f
or

 p
ar

en
ts

 a
nd

 s
tu

de
nt

s.
D

em
on

st
ra

te
 c

on
ce

rn
 f

or
 th

e 
im

ag
e 

of
th

e 
sc

ho
ol

 v
ia

 im
pr

es
si

on
s 

cr
ea

te
d 

by
th

e 
st

ud
en

ts
 a

nd
 s

ta
ff

, a
nd

 m
an

ag
e 

th
es

e
im

pr
es

si
on

s 
an

d 
pu

bl
ic

 in
fo

rm
at

io
n

ab
ou

t t
he

 s
ch

oo
l.

C
on

ce
rn

 f
or

 th
e 

Sc
ho

ol
's

 R
ep

ut
at

io
n

(1
2)

 E
st

ab
lis

h 
an

d 
ut

ili
ze

 a
 s

ta
ff

 e
va

lu
at

io
n

pr
oc

es
s 

th
at

 r
ef

le
ct

s 
im

pl
em

en
ta

tio
n 

of
 th

os
e

in
st

ru
ct

io
na

l p
ra

ct
ic

es
.

A
ch

ie
ve

m
en

t O
ri

en
ta

tio
n

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n

(1
3)

 F
ra

m
e,

 a
na

ly
ze

, a
nd

 r
es

ol
ve

 p
ro

bl
em

s
us

in
g 

ap
pr

op
ri

at
e 

pr
ob

le
m

 s
ol

vi
ng

 te
ch

ni
qu

es
an

d 
de

ci
si

on
-m

ak
in

g 
sk

ill
s.

C
ri

tic
al

 T
hi

nk
in

g

(1
4)

 M
an

if
es

t a
 p

ro
fe

ss
io

na
l c

od
e 

of
 e

th
ic

s 
an

d
va

lu
es

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 th
e 

ne
ed

 f
or

a 
se

t o
f 

va
lu

es
 a

bo
ut

 th
e 

sc
ho

ol
.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on

32
B

E
S

T
 C

O
P

Y
 A

V
A

IL
A

B
LE

33



1
E

D
A

 5
10

9 
E

du
ca

tio
lu

df
M

ai
iii

A
em

en
t a

nd
 D

ev
el

op
m

en
t

In
di

ca
to

rs
Fl

or
id

a 
E

du
ca

tio
na

l L
ea

de
rs

hi
p

C
om

pe
te

nc
ie

s 
(F

E
L

E
)

Fl
or

id
a 

Pr
in

ci
pa

l C
om

pe
te

nc
ie

s
Fi

el
d 

R
el

at
ed

 E
xp

er
ie

nc
es

(1
) 

D
ev

el
op

 a
 s

tr
at

eg
y 

fo
r 

pe
rs

on
al

 g
ro

w
th

 th
at

in
cl

ud
es

 s
ho

rt
 a

nd
 lo

ng
 te

rm
 g

oa
ls

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
an

d
un

de
rs

ta
nd

in
g 

of
 th

e 
re

la
tio

ns
hi

p
be

tw
ee

n 
se

lf
-c

on
ce

pt
 a

nd
 e

ff
ec

t
co

m
m

un
ic

at
io

n.
W

ri
te

 a
 s

pe
ec

h 
on

 p
er

so
na

l l
ea

de
rs

hi
p

be
lie

fs
, c

om
m

itm
en

ts
, a

nd
 s

ty
le

.

Pr
od

uc
e 

a 
re

fl
ec

tiv
e 

jo
ur

na
l o

n 
le

ad
er

sh
ip

th
eo

ri
es

 a
nd

 p
er

so
na

l i
ns

ig
ht

s.

W
ri

te
 a

 d
es

cr
ip

tio
n 

of
 a

pp
lic

at
io

ns
 o

f
cr

ea
tiv

e 
th

in
ki

ng
/p

ro
bl

em
 s

ol
vi

ng
 s

tr
at

eg
ie

s.

W
ri

te
 a

 d
es

cr
ip

tio
n 

of
 th

e 
sy

st
em

 a
na

ly
si

s 
at

cu
rr

en
t j

ob
 o

r 
in

 k
ey

 r
ol

e.

Pr
ov

id
e 

an
d 

re
ce

iv
e 

fe
ed

ba
ck

 in
 c

la
ss

ac
tiv

iti
es

.

(2
) 

E
m

pl
oy

 r
ef

le
ct

iv
e 

pr
ac

tic
es

 to
 g

ui
de

 p
as

t,
pr

es
en

t a
nd

 f
ut

ur
e 

ac
tio

ns
.

(3
)*

U
nd

er
st

an
d 

an
d 

cr
ea

te
 c

on
di

tio
ns

 th
at

m
ot

iv
at

e 
st

af
f/

st
ud

en
ts

 a
nd

 a
im

s 
to

 a
ch

ie
ve

 th
e

sc
ho

ol
's

 v
is

io
n.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 b

as
ic

th
eo

ri
es

 o
f 

hu
m

an
 m

ot
iv

at
io

n.
C

om
m

itm
en

t t
o 

V
is

io
n 

an
d 

M
is

si
on

(4
) 

Fr
am

e,
 a

na
ly

ze
, a

nd
 r

es
ol

ve
 p

ro
bl

em
s 

us
in

g
ap

pr
op

ri
at

e 
pr

ob
le

m
 s

ol
vi

ng
 te

ch
ni

qu
es

 a
nd

de
ci

si
on

-m
ak

in
g 

sk
ill

s.

D
em

on
st

ra
te

 a
n 

aw
ar

en
es

s 
of

 th
e 

ef
fe

ct
s

of
 o

ne
's

 b
eh

av
io

r 
an

d 
de

ci
si

on
s 

on
 o

th
er

pe
op

le
 a

nd
 g

ro
up

s 
in

si
de

 a
nd

 o
ut

si
de

 o
f

th
e 

or
ga

ni
za

tio
n.

C
ri

tic
al

 T
hi

nk
in

g

(5
) 

Fa
ci

lit
at

e 
an

d 
in

te
ra

ct
 w

ith
 a

 g
ro

up
 o

r
in

di
vi

du
al

s 
to

 a
cc

om
pl

is
h 

a 
ta

sk
.

Fa
ci

lit
at

io
n

(6
) 

U
til

iz
e 

st
re

ss
 m

an
ag

em
en

t a
nd

 c
on

fl
ic

t
m

an
ag

em
en

t t
ec

hn
iq

ue
s.

In
te

rp
er

so
na

l S
en

si
tiv

ity

(7
) 

In
iti

at
e,

 m
an

ag
e,

 a
nd

 e
va

lu
at

e 
th

e 
ch

an
ge

pr
oc

es
s.

Id
en

tif
y 

ba
si

c 
co

nc
ep

ts
 o

f 
th

e 
ch

an
ge

pr
oc

es
s.

T
ac

tic
al

 A
da

pt
ab

ili
ty

(8
)*

Fa
ci

lit
at

e 
th

e 
de

ve
lo

pm
en

t a
nd

im
pl

em
en

ta
tio

n 
of

 a
 s

ha
re

d 
vi

si
on

 a
nd

 s
tr

at
eg

ic
pl

an
 f

or
 th

e 
sc

ho
ol

 o
r 

di
st

ri
ct

 th
at

 f
oc

us
es

 o
n

te
ac

hi
ng

 a
nd

 le
ar

ni
ng

.

D
em

on
st

ra
te

 a
n 

aw
ar

en
es

s 
of

 th
e 

ne
ed

to
 d

el
eg

at
e 

au
th

or
ity

 a
nd

 r
es

po
ns

ib
ili

ty
cl

ea
rl

y 
an

d 
ap

pr
op

ri
at

el
y 

to
 a

cc
om

pl
is

h
or

ga
ni

za
tio

na
l g

oa
ls

.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on

_

(9
)*

Pr
om

ot
e 

sc
ho

ol
 tr

an
sf

or
m

at
io

n 
as

 a
n 

on
-

go
in

g 
pr

oc
es

s.
C

om
m

itm
en

t t
o 

V
is

io
n 

an
d 

M
is

si
on

(1
0)

*S
ho

w
 e

xt
en

si
ve

 e
vi

de
nc

e 
of

 r
el

at
io

ns
hi

p
of

 p
ro

gr
am

 im
pr

ov
em

en
t t

o 
vi

si
on

 th
ro

ug
h

pr
of

es
si

on
al

 d
ev

el
op

m
en

t a
ct

iv
iti

es
 a

nd
st

ru
ct

ur
e 

fo
r 

te
ac

he
r 

fe
ed

ba
ck

.

D
em

on
st

ra
te

 a
n 

aw
ar

en
es

s 
of

 th
e

im
po

rt
an

ce
 o

f 
re

ce
iv

in
g 

ad
eq

ua
te

 a
nd

tim
el

y 
fe

ed
ba

ck
 f

or
 m

on
ito

ri
ng

 th
e

pr
og

re
ss

 a
nd

 w
or

k 
of

 o
th

er
s.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on

(1
1)

*S
us

ta
in

 lo
ng

-r
an

ge
 s

tr
at

eg
ic

 p
la

nn
in

g
pr

oc
es

s 
be

yo
nd

 th
e 

re
qu

ir
ed

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 th
e

co
m

po
ne

nt
s,

 s
ta

ge
s,

 a
nd

 a
pp

ro
pr

ia
te

ap
pl

ic
at

io
ns

 o
f 

m
ac

ro
 a

nd
 m

ic
ro

pl
an

ni
ng

 s
ys

te
m

s.

A
ch

ie
ve

m
en

t O
ri

en
ta

tio
n

(1
2)

* 
Su

pp
or

t v
ar

ie
ty

 o
f 

te
am

 s
tr

uc
tu

re
s 

to
pr

om
ot

e 
co

lla
bo

ra
tiv

e 
pl

an
ni

ng
 c

oa
ch

in
g

(f
am

ili
es

).

Fa
ci

lit
at

io
n

(1
3)

*I
nv

ol
ve

 a
ll 

st
ak

eh
ol

de
rs

 in
 d

ec
is

io
n-

m
ak

in
g 

pr
oc

es
s.

R
ec

og
ni

ze
 th

e 
im

po
rt

an
ce

 o
f 

ex
te

rn
al

in
fl

ue
nc

es
 th

at
 im

pa
ct

 u
po

n 
th

e 
sc

ho
ol

.
Fa

ci
lit

at
io

n

(1
4)

*D
ev

el
op

 te
am

bu
ild

in
g 

sk
ill

s.
Fa

ci
lit

at
io

n
re

pr
es

en
ts

 in
di

ca
to

rs
 o

f 
ke

y 
fo

cu
s 

in
 c

ou
rs

e

B
E

S
T

 C
O

P
Y

 A
V

A
IL

A
B

LE

34
35



I
E

D
A

 5
21

8 
A

 .
1 

lic
at

io
nf

oE
L

ei
de

rs
hi

 1
 T

he
or

y
In

di
ca

to
rs

Fl
or

id
a 

E
du

ca
tio

na
l L

ea
de

rs
hi

p
C

om
pe

te
nc

ie
s 

(F
E

L
E

)
Fl

or
id

a 
Pr

in
ci

pa
l C

om
pe

te
nc

ie
s

Fi
el

d 
R

el
at

ed
 E

xp
er

ie
nc

es

(1
) 

U
se

 a
 s

ys
te

m
s 

ap
pr

oa
ch

.
D

em
on

st
ra

te
 a

n 
aw

ar
en

es
s 

of
 th

e 
ef

fe
ct

s
of

 o
ne

's
 b

eh
av

io
r 

an
d 

de
ci

si
on

s 
on

pe
op

le
 a

nd
 g

ro
up

s 
of

 th
e 

or
ga

ni
za

tio
n.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on
V

id
eo

ta
pe

 d
ya

di
c 

ro
le

-p
la

ys
m

ot
iv

at
e

ot
he

rs
 o

n 
an

 a
ss

ig
nm

en
t, 

or
 h

ol
d 

a
co

nf
ro

nt
at

io
na

l m
ee

tin
g 

w
ith

 a
 p

ar
en

t,
te

ac
he

r,
 o

r 
st

ud
en

t.

V
id

eo
ta

pe
 s

m
al

l g
ro

up
 r

ol
e-

pl
ay

s
so

lv
e

pr
ob

le
m

s,
 m

ot
iv

at
e 

a 
gr

ou
p,

 m
an

ag
e 

co
nf

lic
t

si
tu

at
io

ns
.

Pr
od

uc
e 

a 
de

ve
lo

pm
en

ta
l p

or
tf

ol
io

 w
ith

de
sc

ri
pt

io
ns

 a
nd

 r
ef

le
ct

io
ns

 o
f 

th
e 

ro
le

-p
la

ys
.

(2
) 

A
na

ly
ze

 d
at

a 
to

 a
ss

is
t t

ea
m

 to
 id

en
tif

y
pr

ob
le

m
s 

an
d 

se
t g

oa
ls

.
In

fo
rm

at
io

n 
Se

ar
ch

 a
nd

 A
na

ly
si

s

(3
) 

C
ol

le
ct

 a
nd

 m
ak

e 
da

ta
 a

va
ila

bl
e.

D
em

on
st

ra
te

 th
e 

kn
ow

le
dg

e 
of

 th
e 

ne
ed

to
 s

ea
rc

h 
fo

r 
an

d 
ga

th
er

 d
if

fe
re

nt
 k

in
ds

of
 in

fo
rm

at
io

n 
be

fo
re

 a
rr

iv
in

g 
at

 a
n

un
de

rs
ta

nd
in

g 
of

 a
n 

ev
en

t o
r 

pr
ob

le
m

.

In
fo

rm
at

io
n 

Se
ar

ch
 a

nd
 A

na
ly

si
s

(4
) 

Id
en

tif
y 

ad
di

tio
na

l r
es

ou
rc

es
 to

 s
up

po
rt

m
aj

or
 in

iti
at

iv
es

.
In

fo
rm

at
io

n 
Se

ar
ch

 a
nd

 A
na

ly
si

s

(5
) 

In
iti

at
e 

ex
pe

ri
m

en
ta

tio
n,

 m
ul

tip
le

ap
pr

oa
ch

es
, a

nd
 r

is
k-

ta
ki

ng
.

T
ac

tic
al

 A
da

pt
ab

ili
ty

(6
) 

E
ns

ur
e 

th
at

 a
ll 

ac
tiv

iti
es

 a
re

 r
el

at
ed

 to
 g

oa
ls

.
D

em
on

st
ra

te
 a

n 
aw

ar
en

es
s 

of
 th

e 
ne

ed
to

 e
st

ab
lis

h 
pl

an
s 

to
 a

cc
om

pl
is

h 
go

al
s.

M
an

ag
em

en
t C

on
tr

ol
(7

) 
E

ns
ur

e 
th

at
 p

la
nn

in
g 

is
 c

om
pl

et
e.

O
rg

an
iz

at
io

na
l A

bi
lit

y
(8

) 
Pu

rs
ue

 v
ar

ie
d 

co
m

m
un

ic
at

io
n 

op
po

rt
un

iti
es

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 e
ff

ec
tiv

e
co

m
m

un
ic

at
io

n 
st

ra
te

gi
es

.
C

om
m

un
ic

at
io

ns
(9

) 
C

on
si

st
en

tly
 a

pp
ly

 a
 w

el
l-

de
fi

ne
d 

pr
og

ra
m

as
se

ss
m

en
t.

A
ch

ie
ve

m
en

t O
ri

en
ta

tio
n

(1
0)

 C
on

tin
uo

us
ly

 m
on

ito
r 

to
 e

ns
ur

e 
eq

ui
ty

 f
or

di
ve

rs
e 

cu
ltu

re
s/

po
pu

la
tio

ns
.

M
an

ag
em

en
t C

on
tr

ol
O

rg
an

iz
at

io
na

l A
bi

lit
y

(1
1)

 D
ev

el
op

 a
nd

 im
pl

em
en

t s
tr

at
eg

ie
s 

fo
r

sy
st

em
at

ic
al

ly
 m

on
ito

ri
ng

 o
f 

sc
ho

ol
re

st
ru

ct
ur

in
g 

ac
tiv

iti
es

.

M
an

ag
em

en
t C

on
tr

ol
O

rg
an

iz
at

io
na

l A
bi

lit
y

(1
2)

 S
ee

 th
at

 ti
m

el
in

es
 a

re
 m

et
.

O
rg

an
iz

at
io

na
l A

bi
lit

y
(1

3)
 P

ro
m

ot
e 

an
d 

he
lp

 d
es

ig
n 

pr
of

es
si

on
al

de
ve

lo
pm

en
t a

nd
 p

ar
tic

ip
at

e 
in

 a
ct

iv
iti

es
.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n

(1
4)

 S
up

po
rt

 v
ar

ie
ty

 o
f 

te
am

 s
tr

uc
tu

re
s 

to
pr

om
ot

e 
co

lla
bo

ra
tiv

e 
pl

an
ni

ng
 c

oa
ch

in
g

(f
am

ili
es

).

Fa
ci

lit
at

io
n

(1
5)

 I
de

nt
if

y,
 im

pl
em

en
t, 

an
d 

m
od

if
y 

m
ul

tip
le

st
ra

te
gi

es
 w

ith
 s

ta
ff

 th
at

 r
es

is
t c

ha
ng

e.
T

ac
tic

al
 A

da
pt

ab
ili

ty

(1
6)

 U
til

iz
e 

m
ul

tip
le

 s
tr

at
eg

ie
s 

to
 in

vo
lv

e 
al

l
st

ak
eh

ol
de

rs
 in

 r
ef

or
m

.
D

em
on

st
ra

te
 a

n 
aw

ar
en

es
s 

of
 th

e 
ne

ed
to

 d
el

eg
at

e 
au

th
or

ity
 a

nd
 r

es
po

ns
ib

ili
ty

cl
ea

rl
y 

an
d 

ap
pr

op
ri

at
el

y 
to

 a
cc

om
pl

is
h

or
ga

ni
za

tio
na

l g
oa

ls
.

T
ac

tic
al

 A
da

pt
ab

ili
ty

(1
7)

 S
up

po
rt

 a
ct

iv
iti

es
 a

nd
 b

e 
a 

vo
ca

l p
ro

po
ne

nt
to

 a
lig

n 
cu

rr
ic

ul
um

 a
s 

a 
pr

io
ri

ty
 f

or
re

st
ru

ct
ur

in
g.

C
on

tin
uo

us
 I

m
pr

ov
em

en
t

(1
8)

 A
dv

oc
at

e 
si

te
-b

as
ed

 d
ec

is
io

n 
m

ak
in

g.
C

on
tin

uo
us

 I
m

pr
ov

em
en

t
(1

9)
 C

le
ar

ly
 c

om
m

un
ic

at
e 

pr
og

re
ss

 to
 a

ll
pa

re
nt

s 
th

ro
ug

h 
m

ul
tip

le
 s

tr
at

eg
ie

s 
an

d 
se

t h
ig

h
ex

pe
ct

at
io

ns
 f

or
 f

ac
ul

ty
 c

om
m

un
ic

at
io

n.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

an
d

un
de

rs
ta

nd
in

g 
of

 p
ub

lic
 in

fo
rm

at
io

n
m

an
ag

em
en

t.

C
om

m
un

ic
at

io
ns

(2
0)

 C
re

at
e 

a 
sa

fe
 e

nv
ir

on
m

en
t f

or
 te

ac
hi

ng
 a

nd
le

ar
ni

ng
.

D
em

on
st

ra
te

 c
on

ce
rn

 f
or

 th
e 

im
ag

e 
of

th
e 

sc
ho

ol
.

C
on

ce
rn

 f
or

 th
e 

Sc
ho

ol
's

 R
ep

ut
at

io
n

B
E

S
T

 C
O

P
Y

 A
V

A
IL

A
B

LE



i
E

D
A

 5
06

2 
In

tr
od

uc
tio

n 
to

. L
ea

de
rs

hi
p 

D
ev

el
op

m
en

t
1

In
di

ca
to

rs
Fl

or
id

a 
E

du
ca

tio
na

l L
ea

de
rs

hi
p

C
om

pe
te

nc
ie

s 
(F

E
L

E
)

Fl
or

id
a 

Pr
in

ci
pa

l C
om

pe
te

nc
ie

s
Fi

el
d 

R
el

at
ed

 E
xp

er
ie

nc
es

(1
) 

D
ev

el
op

 a
 s

tr
at

eg
y 

fo
r 

pe
rs

on
al

 g
ro

w
th

 th
at

in
cl

ud
es

 s
ho

rt
 a

nd
 lo

ng
 te

rm
 g

oa
ls

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
an

d
un

de
rs

ta
nd

in
g 

of
 th

e 
re

la
tio

ns
hi

p
be

tw
ee

n 
se

lf
-c

on
ce

pt
 a

nd
 e

ff
ec

t
co

m
m

un
ic

at
io

n.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n
D

es
ig

n 
a 

L
ea

de
rs

hi
p 

D
ev

el
op

m
en

t P
la

n.

(2
) 

E
m

pl
oy

 r
ef

le
ct

iv
e 

pr
ac

tic
es

 to
 g

ui
de

 p
as

t,
pr

es
en

t, 
an

d 
fu

tu
re

 a
ct

io
ns

.
D

ev
el

op
m

en
ta

l O
ri

en
ta

tio
n

W
ri

te
 a

 r
ef

le
ct

iv
e 

jo
ur

na
l.

(3
)*

Id
en

tif
y 

ow
n 

le
ad

er
sh

ip
 s

tr
en

gt
hs

 a
nd

w
ea

kn
es

se
s.

C
ri

tic
al

 T
hi

nk
in

g
In

fo
rm

at
io

n 
Se

ar
ch

 a
nd

 A
na

ly
si

s
M

ee
t w

ith
 m

en
to

r/
le

ad
er

 a
nd

 d
oc

um
en

t
m

ee
tin

gs
.

C
om

pl
et

e 
as

se
ss

m
en

ts
M

ye
rs

-B
ri

gg
s,

G
re

go
rc

, D
iv

er
si

ty
 A

w
ar

en
es

s 
Pr

of
ile

.
(4

) 
Id

en
tif

y 
an

d 
cr

iti
qu

e 
th

eo
ri

es
 o

f 
le

ad
er

sh
ip

an
d 

th
ei

r 
ap

pl
ic

at
io

n 
to

 th
e 

sc
ho

ol
 e

nv
ir

on
m

en
t.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 b

as
ic

le
ad

er
sh

ip
 th

eo
ri

es
.

C
ri

tic
al

 T
hi

nk
in

g
C

on
ce

pt
 F

or
m

at
io

n
A

na
ly

ze
 le

ad
er

sh
ip

 d
ev

el
op

m
en

t m
od

el
s.

(5
) 

D
em

on
st

ra
te

 e
ff

ec
tiv

e 
w

ri
tte

n,
 v

er
ba

l, 
an

d
no

nv
er

ba
l c

om
m

un
ic

at
io

n 
sk

ill
s 

in
 a

 v
ar

ie
ty

 o
f

si
tu

at
io

ns
.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 e

ff
ec

tiv
e

co
m

m
un

ic
at

io
n 

st
ra

te
gi

es
.

C
om

m
un

ic
at

io
ns

W
ri

tte
n 

co
m

m
un

ic
at

io
n

(6
)*

A
pp

ly
 a

pp
ro

pr
ia

te
 c

om
m

un
ic

at
io

n
st

ra
te

gi
es

.
R

ec
og

ni
ze

 s
itu

at
io

ns
 th

at
 r

eq
ui

re
fo

rc
ef

ul
ne

ss
 a

nd
 s

el
f-

co
nf

id
en

ce
 in

m
ak

in
g 

de
ci

si
on

s.

C
om

m
un

ic
at

io
ns

Se
lf

 P
re

se
nt

at
io

n,
 P

er
su

as
io

n,
W

ri
tte

n 
C

om
m

un
ic

at
io

n

In
te

rv
ie

w
 a

n 
ed

uc
at

io
na

l l
ea

de
r.

(7
) 

Pe
rc

ei
ve

 a
nd

 a
ct

 o
n 

th
e 

ne
ed

s,
 c

on
ce

rn
s,

 a
nd

fe
el

in
gs

 o
f 

ot
he

rs
.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

an
d

un
de

rs
ta

nd
in

g 
of

 th
e 

re
la

tio
ns

hi
p

be
tw

ee
n 

in
te

rp
er

so
na

l i
nf

lu
en

ce
s 

an
d

ef
fe

ct
iv

e 
co

m
m

un
ic

at
io

n.

In
te

rp
er

so
na

l S
en

si
tiv

ity

(8
) 

M
ak

e 
hi

gh
 q

ua
lit

y 
ju

dg
m

en
ts

 a
nd

 d
ec

is
io

ns
ba

se
d 

on
 a

va
ila

bl
e 

in
fo

rm
at

io
n.

D
em

on
st

ra
te

 th
e 

ab
ili

ty
 to

 r
ec

og
ni

ze
re

la
tio

ns
hi

ps
 a

m
on

g 
va

ri
ou

s 
so

ur
ce

s 
of

in
fo

rm
at

io
n 

an
d 

ge
ne

ra
te

 h
yp

ot
he

se
s

ba
se

d 
up

on
 th

is
 in

fo
rm

at
io

n.

C
on

ce
pt

 F
or

m
at

io
n 

an
d 

Fl
ex

ib
ili

ty

(9
) 

D
is

cu
ss

 te
am

bu
ild

in
g 

re
la

tiv
e 

to
 le

ad
er

sh
ip

.
Fa

ci
lit

at
io

n,
 M

an
ag

in
g 

In
te

ra
ct

io
n

Pa
rt

ic
ip

at
e 

in
 a

 le
ad

er
le

ss
 g

ro
up

 a
ct

iv
ity

.
(1

0)
*F

ac
ili

ta
te

 a
nd

 in
te

ra
ct

 w
ith

 a
 g

ro
up

 to
ac

co
m

pl
is

h 
a 

ta
sk

.
Fa

ci
lit

at
io

n,
 M

an
ag

in
g 

In
te

ra
ct

io
n

(1
1)

 E
xh

ib
it 

so
un

d 
ed

uc
at

io
na

l v
al

ue
s.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 th

e 
ne

ed
 f

or
a 

se
t o

f 
va

lu
es

 a
bo

ut
 th

e 
sc

ho
ol

.
C

om
m

itm
en

t t
o 

V
is

io
n 

an
d 

M
is

si
on

R
ef

le
ct

 o
n 

pe
rs

on
al

 b
es

t i
n 

le
ad

er
sh

ip
.

* 
re

pr
es

en
ts

 in
di

ca
to

rs
 o

f 
ke

y 
fo

cu
s 

in
 c

ou
rs

e

B
E

S
T
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O

P
Y
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V

A
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A
B
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In
di

ca
to

rs

(1
) 

D
ef

in
e 

cu
rr

ic
ul

um
 a

nd
 k

no
w

le
dg

e 
of

pr
in

ci
pl

es
 o

f 
cu

rr
ic

ul
um

 d
ev

el
op

m
en

t.

E
D

A
 5

25
0 

B
as

ic
 C

on
ce

pt
s 

in
 C

ur
ri

cu
lu

m
 P

la
nn

in
 a

nd
O

rg
an

iz
at

io
n 

,
Fl

or
id

a 
E

du
ca

tio
na

l L
ea

de
rs

hi
p

Fl
or

id
a 

Pr
in

ci
pa

l C
om

pe
te

nc
ie

s
C

om
pe

te
nc

ie
s 

(F
E

L
E

)
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 th
e

pr
in

ci
pl

es
 o

f 
cu

rr
ic

ul
um

 d
ev

el
op

m
en

t.
C

ri
tic

al
 T

hi
nk

in
g

Fi
el

d 
R

el
at

ed
 E

xp
er

ie
nc

es

(2
) 

U
nd

er
st

an
d 

vi
ew

po
in

ts
 o

f 
au

th
or

iti
es

 in
 th

e
fi

el
d.

C
ri

tic
al

 T
hi

nk
in

g

(3
) 

D
ev

el
op

 a
 h

is
to

ri
ca

l p
er

sp
ec

tiv
e 

of
de

ve
lo

pm
en

ts
 in

 c
ur

ri
cu

lu
m

.
C

ri
tic

al
 T

hi
nk

in
g

(4
) 

Id
en

tif
y 

de
ve

lo
pm

en
ta

l t
as

ks
 f

or
 s

tu
de

nt
s 

at
va

ri
ou

s 
ag

e 
le

ve
ls

.
D

em
on

st
ra

te
 a

bi
lit

y 
to

 id
en

tif
y 

an
d

or
ga

ni
ze

 r
es

ou
rc

es
 to

 a
ch

ie
ve

 c
ur

ri
cu

la
r

an
d 

in
st

ru
ct

io
na

l g
oa

ls
.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n

(5
) 

Is
 a

rt
ic

ul
at

e 
re

ga
rd

in
g 

st
at

e 
st

an
da

rd
s 

an
d

th
e 

st
at

e'
s 

m
od

el
 f

or
 c

ur
ri

cu
lu

m
, i

ns
tr

uc
tio

n,
an

d 
st

ud
en

t a
ss

es
sm

en
t.

C
ri

tic
al

 T
hi

nk
in

g
C

om
m

itm
en

t t
o 

V
is

io
n 

an
d 

M
is

si
on

(6
) 

D
em

on
st

ra
te

 p
ro

fe
ss

io
na

l k
no

w
le

dg
e 

in
cu

rr
en

t t
op

ic
s 

su
ch

 a
s 

le
ar

ni
ng

 s
ty

le
s,

 b
ra

in
-

ba
se

d 
le

ar
ni

ng
, t

ea
m

 te
ac

hi
ng

, c
oo

pe
ra

tiv
e

le
ar

ni
ng

, i
nt

eg
ra

te
d 

te
ac

hi
ng

, g
ro

up
in

g
st

ra
te

gi
es

, l
ea

rn
in

g 
th

eo
ri

es
, g

lo
ba

l e
co

no
m

ic
s,

at
-r

is
k 

st
ud

en
ts

, a
nd

 a
lte

rn
at

iv
e 

as
se

ss
m

en
ts

.

D
em

on
st

ra
te

 k
no

w
le

dg
e 

of
 th

e 
m

os
t

pr
ev

al
en

t c
on

ce
pt

s 
of

 s
ch

oo
lin

g.
C

ri
tic

al
 T

hi
nk

in
g

(7
) 

Id
en

tif
y 

w
ha

t s
tu

de
nt

s 
m

us
t k

no
w

 a
nd

 b
e

ab
le

 to
 d

o.
D

em
on

st
ra

te
 th

e 
ab

ili
ty

 to
 d

et
er

m
in

e
sc

ho
ol

 n
ee

ds
 a

nd
 to

 u
se

 p
ri

nc
ip

le
s 

of
im

pl
em

en
tin

g 
an

d 
ev

al
ua

tin
g 

cu
rr

ic
ul

ar
an

d 
in

st
ru

ct
io

na
l i

nn
ov

at
io

ns
.

C
ri

tic
al

 T
hi

nk
in

g

R
es

ea
rc

h 
an

d 
re

po
rt

 o
n 

cu
rr

en
t i

ss
ue

s 
an

d
tr

en
ds

 in
 c

ur
ri

cu
lu

m
 d

ev
el

op
m

en
t.

R
ea

d 
an

d 
re

sp
on

d 
to

 a
rt

ic
le

s 
on

 p
ar

tic
ul

ar
de

ve
lo

pm
en

ts
 in

 c
ur

ri
cu

lu
m

.

C
ri

tiq
ue

 c
ur

ri
cu

lu
m

 r
es

ou
rc

es
.
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E
D

A
 5

93
1 

D
es

ig
ni

ng
, I

m
pl

em
en

tin
fi

L
an

d
E

va
lu

at
in

g 
C

ur
ri

cu
lu

m
Fl

or
id

a 
Pr

in
ci

pa
l C

om
pe

te
nc

ie
s

Fi
el

d 
R

el
at

ed
 E

xp
er

ie
nc

es
In

di
ca

to
rs

Fl
or

id
a 

E
du

ca
tio

na
l L

ea
de

rs
hi

p
C

om
pe

te
nc

ie
s 

(F
E

L
E

)
(1

) 
Fa

ci
lit

at
e 

an
d 

pa
rt

ic
ip

at
e 

w
ith

 s
ta

ke
ho

ld
er

s
in

 th
e 

pl
an

ni
ng

 p
ro

ce
ss

.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 th
e

pr
in

ci
pl

es
 o

f 
cu

rr
ic

ul
um

 d
ev

el
op

m
en

t.
Fa

ci
lit

at
io

n

(2
) 

A
pp

ly
 k

no
w

le
dg

e 
of

 c
ur

re
nt

 r
es

ea
rc

h.
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 r
es

ea
rc

h 
on

in
st

ru
ct

io
na

l e
ff

ec
tiv

en
es

s.
C

ri
tic

al
 T

hi
nk

in
g

(3
) 

G
ui

de
 im

pl
em

en
ta

tio
n 

of
 a

n 
in

te
gr

at
ed

cu
rr

ic
ul

um
 in

 a
ll 

co
nt

en
t a

re
as

 w
ith

 e
xt

en
si

on
s

to
 th

e 
re

al
 w

or
ld

.

D
em

on
st

ra
te

 a
bi

lit
y 

to
 id

en
tif

y 
an

d
or

ga
ni

ze
 r

es
ou

rc
es

 to
 a

ch
ie

ve
 c

ur
ri

cu
la

r
an

d 
in

st
ru

ct
io

na
l g

oa
ls

.

C
om

m
itm

en
t t

o 
V

is
io

n 
an

d 
M

is
si

on

(4
) 

M
on

ito
r 

th
e 

pr
og

re
ss

 o
f 

th
e 

pr
og

ra
m

.
M

an
ag

em
en

t C
on

tr
ol

(5
) 

W
or

k 
w

ith
 te

ac
he

rs
 in

 d
ev

el
op

in
g 

an
d

im
pl

em
en

tin
g 

ap
pr

op
ri

at
e 

an
d 

in
no

va
tiv

e
in

st
ru

ct
io

na
l p

ra
ct

ic
es

 th
at

 s
up

po
rt

 s
tu

de
nt

ac
hi

ev
em

en
t. 

U
til

iz
e 

pr
of

es
si

on
al

 p
ra

ct
ic

es
 to

in
cr

ea
se

 te
ac

hi
ng

 p
er

fo
rm

an
ce

.

D
em

on
st

ra
te

 th
e 

ab
ili

ty
 to

 e
m

pl
oy

pr
in

ci
pl

es
 o

f 
cu

rr
ic

ul
um

 im
pl

em
en

ta
tio

n
by

 e
st

ab
lis

hi
ng

 g
oa

ls
 a

nd
 m

ot
iv

at
in

g
st

af
f.

D
ev

el
op

m
en

ta
l O

ri
en

ta
tio

n
.

(6
) 

Id
en

tif
y 

th
e 

in
di

vi
du

al
 n

ee
ds

 o
f 

st
ud

en
ts

 a
nd

m
at

ch
 in

st
ru

ct
io

na
l p

ra
ct

ic
e 

to
 n

ee
ds

.
D

em
on

st
ra

te
 th

e 
ab

ili
ty

 to
 d

et
er

m
in

e
sc

ho
ol

 n
ee

ds
 a

nd
 to

 u
se

 p
ri

nc
ip

le
s 

of
im

pl
em

en
tin

g 
an

d 
ev

al
ua

tin
g 

cu
rr

ic
ul

ar
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